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Teaching 1S generally viewed as stressful occupation (Bardo, 197

Cedoline, 1982; Friesen & Williams, 1985). The day- to- day interactilm wif}i
students and colleagues and incessant and fragmented demands for teaching often
lead to OVErpOWering pressure and challenges which lead to stress and finally
burnout. As a consequence, many teachers are finding that their feelings about
themselves, their students and their profession are more negative than they were

initially. These teachers are susceptible to developing chronic feelings of
emotional exhaustion an itudes towards their students and a

d fatigue, negative atti
Joss of feeling of accomplishment in the job. If this is the reality, then it is rather
frightening to think that many

teachers are wasting themselves, spending their
lifetimes in doing something which has no meaning for them, which gives themno
sense of satisfaction and personal wo
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Kahn (1986) has explained burnoyt as
towards clicnts and towards self oflen agso
emotional symptoms as well as witl; deteri
explains burnout is a ncgative respons
Kailaslingam (1995) believe that burno

‘cm(‘m.onal exhaustion and reduced personal achievement that can occur among
individuals who do 'people work' of some kind

Maslach (1984) defined burnout as the loss of concern for the people with
whom one is working. Further

: : , she explained burnout as the syndrome of
emotional exhaustion and cynicism that results from interpersonal contact. She
states that fo.r the people who work continuously with other people, long term stress
can be emotionally draining and can lead to burnout. They are usually required to
work 1ntf:nsely and intimately with people on a large scale, continuous basis and
becfome involved with their client's psychological, social and physical problems.
This type of professional interaction arouses strong feelings of emotional and
physical stress that can be disruptive and incapacitating. This may lead to defense
in the form of 'detached concern' — of establishing some psychological distance
from the client while still maintaining a concern for the person's wellbeing. A
subsequent part is, the development of negative, cynical and dehumanized
perceptions of and feelings about one's client and they are treated accordingly
(depersonalization). Such negative reactions to clients however are not an
inevitable consequence of emotional exhaustion, although they are quite prevalent.
A third aspect of the burnout syndrome is the tendency to evaluate oneself
negatively, particularly in regard to one's work and clients. People in this
dimension of burnout feel unhappy about themselves and dissatisfied with their
accomplishments. Thus, burnout is seen as a syndrome of emotional exhaustion,
depersonalization and lack of personal accomplishment.

a syndrome of inappropriate attitudes
ciated with uncomfortable physical and
oration of performance”, Capel (1991)
¢ to long-term stress, Kasinath and
ut is a syndromc of depersonalization,

Burnout occurs at the individual level. It involves feelings, motives,
attitudes and expectations. It is a negative feeling for the individual that leads to
exhaustion (both physical and emotional), a feeling of lack of energy, a tendency to
view the individuals in a disinterested manner (depersonalization) and the
perception of a lack of personal achievement. The individual undergoing burnout
may eat alone instead of taking his/her lunch with others, thereby avoiding mixing
with others. The individual may even respond with cynicism to others. Maslach
and Collins (1977) state that, “a worker becomes a petty bureaucrat, going strictly
by the book and viewing clients as cases, rather than as people”. Teachers belong to
a profession which involves working Wi?h students. Thus, thf:y belong to the.group
of those who do 'people work' of some kind. Clouse and Whitekar (1981) point out

three stages of teacher burnout:
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Stage 3-Alienation
the professmnal from the work environment mgy

powerl;ssness, ﬁ'ustratloq and loss Ofmeaning : o
ted with detachment, withdrawal and iso]af; TLonely
work environment. Ateacherat this stage may view students as im ation withy o -
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withdraw from work.

Areview of the related literature reveals that Blo :
Freudenberger & Richelson (1980) conducted study Ocrfz t(el ii?;sc;henzss (1980),
concluded that teacher experienced high level of burnout. The cparately and
contends that teaching is stressful occupation (Borg & Riding, 1 991fe:°>eTarch also
quper, 1993). Evers, Gerrichhauzen and Tomic (2000) examil’led teaa,h ravers &
using the self-efficacy theory. Brock and Grady (2000) offered a resgafrlll)urnout
practical approach to recognizing, managing and preventing teach Cb based,
Talbot (2000) assessed the correlation of burnout among commune;r il
nursing faculty members and their use of humor to mediate academic stnte};scroilegz
to burnout. Hamann and Gordon (2000) judged burnout as an occupational ; a:ted
and Croom (2003) surveyed teacher burnout in agriculture education Lacki;tz
(2004) explored burnout among university faculty and burnout z;nd work
;?gg?cm;ﬁt among teachers was surveyed by Hakanen, Bakker and Schaufeli
maintﬁ;lan e %elllnder effect was considered important, so the analysis and
by Zhan 26 (;' ]tu e mental health of female teachers in colleges in China was done
studied bé; C’;nam Hq (200@. Work family conflict among female teachers Was
on burmout amon;” I?:n R;{C: (2005) and the effect of demographic characteristics
Yuen and Chan (2005), g Kong secondary school teachers was assessed bY Lav,
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, only a few are reported in relation to India. Singh (1989) studied B¢
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dcmogmphic factors influencing burnout in teachers and concluded that burnout
emerged duc to physical and emotional strain, Panda (1 990) conducted rescarch on
pcmcich family environment, burnout, and coping stratcgics among working and
nohworking hpnsc wives, It emerged in this study that working housewives felt
greater cn‘lollf)nal cxhaustion, while nonworking houscwives felt greater
dcpCl‘SOlmllZﬂtl(‘)n but less stress. Misra (1991) cxplored the interrelationship
bctwccn‘orgamzational conflict in primary level school tcachers' stress and
burnout in relation to teachers' personality. Basi (1991) focused her study on the
teaching competencics of language teachers in relation to their job satisfaction,
locus of control and professional burnout. Kasinath and Kailasalingam (1995)
studied burnout among college teachers. Kudva (1999) investigated the
relationship between several components of teacher burnout and various
professional factors. Khan (2000) conducted a factor analysis cum factorial study
of stress and burnout variables related to the teachers of deaf and dumb schools.

The quality and continuity of education are directly concerned with the
phenomenon of teacher burnout. Many studies show that teacher burnout and
student dropout stem from the same source. The investigator felt that for quality
education, full utilization of human resources and to create a healthy environment
for the development of students, this area required special attention and so made an
attempt to study burnout in secondary school-teachers. The main aim of this study
was to study the phenomena of burnout and its effect on teachers grouped on the
basis of gender. i :

Objectives of the Study :
This study has focused on the following points:
e To find out the level of burnout among secondary school teachers.
o Tofindthelevel of burnout in male and female secondary school teachers.

" o To compare the level of burnout between male and female secondary
school teachers.

Method

Sample: The sample of the present study consists of 200 secondary school teachers
teaching in Jaunpur city. First of all the list of all secondary schools was made by
researcher, then 15 schools were selected by lottery method. The required number
of teachers (i.e. 100 male and 100 female teachers respectively) was chosen from

these schools using a stratified random sampling procedure.

Instrument
In this study The Maslach Burnout Inventory (M.B.I. Form Ed.) constructed by
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Christina Maslach and Susan E. Jackson and sclf chClOpc d Pe
for factual information related to demographic aspects of lcachcisonal By
M.B.L Form Ed. has been taken from the Maslach Burngy, 1,,8 Were Useq |
(Second Edition, 1993). Inthismmmnl,bumoutiSpcrcci\,cdusﬂthvemo. a-nThc !
syndrome- the three dimensions being Depersonalizatiop Dr;c di cnsiozal
Exhaustion (EE) and Personal Accomplishment (PA), Each of th ) moﬁonal
measured by a separate subscale. The Emotional Exhaustion subsg 1080 T ?l
fecling of being over-extended and exhausted by One'z € a35eg50, th:
Depersonalization subscale measures an ill feeling and impersg Work, The
toward recipients of one's services, care, treatment or instructjop, _‘;;1 Tespopg,
Accomplishment subscale assesses the feelings of competence %;nd :u €rsong

achievement in one's work with people. Ceessfy)

Validity
Maslach and Jackson reported a comparison of scores on the MBI apq th

measure (Job Diagnostic Survey, Hackman & Oldham, 1974) of generelJpS
satisfaction (N= 91 social service and mental health workers) which sho:, job
moderately negative correlation with EE (r = -0.23, P< 0.05), DP(» = - ZZedp a
0.02) as well as aslightly positive correlation with PA (r=0.17, P<0.06),

Reliability

Internal consistency was established by Maslach by using Cronbach's coefficiens
alpha (N=1,316). The reliability coefficients for the sub-scales were the following;
0.90 for EE, 0.79 for DP and 0.71 for PA. The reported test-retest reliability
coefficient was (N="53) 0.82 for EE, 0.60 for DP and 0.80 for PA. The reliability for
the components of the sub-scales was calculated separately by the authors because,
the sub-scales were considered separate but related aspects of burnout.

Since the original MBI is in English, it was not suitable for use on teachers -
who were from a pure Hindi medium background. Hence, in the present study,
Hindi translation along with the original items in English was used by the
researchers. For this, firstly, all items were translated into Hindi and appropriate
words which were more common and applicable to Indian situations were used. At
this stage, care was taken that the meaning and idea of each item remained the same
as in the original one. After the translation, both forms of Hindi and English version
were given to experienced English-Hindi translators and also to a few sentor
teachers who have command over both the Hindi and English language-.They “l;er;
asked to judge the suitability of the translations and give their suggestlons..T t; ;
views were received, discussed and adopted wherever necessary: After this,

i
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inventory was administered on 20 sccondary school tcachers just to find out the
gross defec.ts in the language, structurc and complexity of the items, hence to make
it more casily understandable, Only one or two changes in the wording were made.
Thus, the final form with both English and Hindi versions was prepared and used.

Data Analysis and Interpretation

The sample teachers were requested to fill their personal details in the Personal
Data Sheet and give responses to all the items on the Maslach Burnout Inventory as
accurately and honestly as possible. They were assured that their answers would be
kept confidential and will be used for research purposes only. Once all the data was
collected, it was tabulated for ease in analysis and interpretation. Scores obtained
from the Maslach Burnout Inventory (MBI) were categorized separately for the
three aspects of Burnout (BO) namely Emotional Exhaustion (EE),
Depersonalization (DP) and Lack of Personal Accomplishment (PA). Burnout is
considered as a continuous variable ranging from low to moderate to high degrees
of the above feelings and is not viewed as a dichotomous variable which is either
present or absent. The number of teachers belonging to the three levels of burnout
i.e. high burnout, average burnout and low burnout were counted for each sub-scale
according to the Norms Table for Secondary School Teachers presented in the

Manual.
Table -1- Norms Table

Range of score

Burnout Dimension
Low Burnout | Average Burnout | High Burnout
Emotional Exhaustion (EE) i 17-26 227
Depersonalization  (DP) <8 9-13 214
237 31-36 <30

Personal Accomplishment

(PA)

The number of teachers was converted into percentages for easy comparisons. The
tabulated information for the total sample as well as for its subgroups based on
gender is given in Tables 2, 3, and 4. The mean for each dimension was computed.
To test the related hypotheses, means and standard mediations were computed and
a't' test was used to determine the significance of difference between the means of
the subgroups of the sample teachers. Objective wise analysis and the

interpretation of the data are presented below.
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Objective It
To find out the level of burnout among sccondary school teacherg, »
(

Analysis and Interpretation
of teachers displaying high, average and low burngy in o
version in percentage i8 presented in Table 2. prOn‘:‘f;' of ity

it is clear that the total sample of seqondary school teachers ig displayip e2
degree of burnout across all the three dimensions. 8 50me
Table-2 Number and Percentage of Secondary School Tege}, ers o |
Levels of Burnout Three |

The number
dimensions and its con

Dimension of Burnout Level | Total Sample (N=200) Mean Score
Bumout Number % of Bumgy
Emotional High Burnout 46 23
Exhaustion (EE) Average Burnout 52 26 18.05
Low Burnout 102 - 51
Depersonalization - | High Burnout ' 34 17, it T |
(DP) Average Burnout ‘ 36 18 7.08
' Low Burnout 130 65
Personal High Burnout 34 27
g)i’)omp lishmen Average Burnout 34 17 ERENE
Low Burnout 112 56

(a) Inthe Emotional Exhaustion Dimension of burnout, Emotional Exhaustion is
an important phenomenon in burnout. In this dimension, 51% of teachers are
showing low burnout, 26% average burnout and 23% high burnout. Although
nearly half of the sample teachers are falling into the low burnout category,
nearly one-fourth of the sample is showing a high degree of burnout which is
quite glanning. Emotional detachment is suicidal for their professional life as
teaching is a dynamic process which involves very active interactions
between teachers and students. Emotionally exhausted teachers fail to
respond properly towards their students and colleagues and when they are
withdrawn and alienated from them it hampers the creation of 2 congent
atmosphere for learning, ‘

A
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(b) In the Depersonalization Dimension, Depersonalized teachers withdraw
themselves fl‘on} school afTairs and avojd mixing with studcnts or colleagues.
The scores of this dimension show that 17% tcachcrs have high burnout, 18%
average burnout and 65% low burnout. In this dimension also, the teachers in
the low burnout group are the most, but 17% who fall in the high burnout
group need attention, Their depersonalized attitude is harmful for the students.

Ad?iitionallx, their psychological detachment and social distancing disrupts
their professional life,

(c) In the Lack of Personal Accomplishment Dimension, among the sample
teachers, 27% are displaying high burnout, 17% average burnout and 56% low
b.urn'out. High burnout in the Lack of Personal Accomplishment dimension
signifies that 27% of the sample teachers feel a sense of failure in their
professional life. They feel that they are no longer effective in their
professional responsibility.

From Table 2, it is also observed that the mean value for the total sample (N
= 200) for the Emotional Exhaustion dimension of burnout is 18.05, which
falls under average burnout category, though on the lower side (according to
the norms table given in the manual). The Mean value for the Lack of Personal
Accomplishment dimension of burnout is 35.73, which also comes under the
average burnout level but at the higher side of the limit. Moreover, the Mean
value for the Depersonalization dimension of burnout, which is 7.08, shows
that on an average, secondary school teachers show low burnout levels in the
area of Depersonalization.

Objective2:
To find out the level of burnout in male and female secondary school teachers.

Hypothesis:
‘Male and female teachers do not differ significantly in their level of burnout.

Analysis and interpretation

Related studies suggest that gender difference plays an important role in
determining the degree of burnout in a person as gender automatically
encompasses many socio-cultural-economical variables. Thus, a gender-wise level

of burnout among teachers was made and is displayed in Table 3.

(2) In the Emotional Exhaustion Dimension of Burnout, as evident from Table 3,
the percentage of male and female teachers falhng under the category of high
burnout is 20% in males and 21% females respectively. An average degree of
burnout is observed in nearly the same number of cases in males (21%) and

females (25%). A slightly higher percentage of males 59% show low burnout as
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compared with females 54%.

femalcs as compared to malces.
ation Dimension, when the number and per centage of
i m

Depersonaliz :

() I(S;I,]]Cm\- I;md female teachers arc compared on the differeng levelg of
n‘ sersonalization dimension of burnout, the trend appears tq be the sa ¢
Jepers ber and percentage of male and female teach e,

Almost the same num .
;i\i]tit“:;cnt levels (i.c., 17% and 16% on high burnout, 23% and 2494, o, avers
burnout and 62% and 60% on low burnout respectively) of Depersonalizatio::

rved. In both cases, the highest percentage falls under the low burngy ;

Thus, emotional exhaustion appearg high
o in

arc obse

category.
Number and Percentage of male and female Seconda;y Schoo]

SRS Teachers on Three Levels of Burnout -
Gender e T
Dimension of Burnout | Burnout Level ' Male (N=100) | Female (N-—To(r
N % N % |
Emotional Exhaustion | High Burnout 20 20 21 2]
(EE) Average Burnout 21 21 25 . 25
Low Burnout 59 59 54 54
Depersonalization High Burnout 17 17 16 16
(BiE) Average Burnout 23 23 24 24
Low Burnout 62 | 62 | 60 | 60
Personal High Burnout | 32 32 25 25
sy liShmem. Yy Average Burnout 14 14 12 12
Low Burnout - 54 54 .63 63

(c) Inthe Lack of Personal Accomplishment Dimension, higher numbers of males
show a lack of personal accomplishment than females as their percentage at
the high burnout level is 32% as compared to females at 25%. Additionally,
54% of males are showing low burnout in comparison to 62% of female
teachers. Average burnout is found in 14% males and 12% females. Therefore,
a lacl.< of personal accomplishment is more prominently seen in male.teachers
than in their female counterparts, j

Crs on .

S
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Objective 3:

To (l:oxr];parc the level of bumout among malc and female sccondary school
teachers.

Hypothesis:
Male and female teachers do not differ significantly in their level of burnout

, A gender —WISE€ comparison of burnout among teacher was made and is
displayed in table-4. Table gives the't' values for differences between means of
males and females for the Emotiona] Exhaustion, Depersonalization and Lack of
Personal Accomplishment dimensions of burnout.

Table 4 Significance of Difference between Means of Male and Female

Teachers for Burnout

Dimension of Burnout | Gender | N | Mean | SD t Level of
Significance

Emotional Exhaustion | Male | 100 | 17.34 | 10.45 ..

(EE) Female | 100 | 18.76 | 12.65 087 | Notsignificent

Depersonalization Male | 100 | 6.48 6.95 L

(o Female | 100 | 7.67 5.90 O Ry

Personal Male | 100 | 3595 | 9.89

Accomplishment (PA) 1~ 00 [ 3557 | 1025 | ) | O Snifent

From the Table above, it is evident that all the three '# values representing
the mean difference between male and female teachers on Emotional Exhaustion,
Depersonalization and Lack of Personal Accomplishment are not significant even
at the .05 level because to be significant at the .05 level for N=200, '#' should be at
least 1.97. Thus, the observed difference between the means of males and females
may be due to chance factors and is not due to gender differences in the population.
Thus, the hypothesis stating that male and female teachers do not differ in their

level of burnout is retained.

Discussion

Our findings in the present study reveal that burnout is present in secondary school
teachers in varying degrees. An average level of burnout was found in the
Emotional Exhaustion and Personal Accomplishment dimensions and a low level
of burnout in the Depersonalization dimension. This reflects the fact that the
secondary teachers of today are feeling exhausted not just physically but
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v : t their job has taken up all the energy and ';
‘motionally too. They think tha L and ife' 1 .
LmOtll()n.'l ind <o they fecl drained and gscd up. They feel ineffectjy, in thgh}ch
was theirs and § dence in themsclves. They haye 4 VAL

-

) X nCVcrbea
‘o complete it properly. This has developed a sense of alienation ang °Scapi5mb;c
C

them and they have started working in isolation; maintaining a psychOIOgicar;
distance from everyone related to tl1e1'r job. This situation is really Catastrophj, for
the well being of the students wh.o are in constant company of such teacherg as thejy
Sessimistic feelings hinder their own healthy development..These feelingg are
:’ound in an average or moderate level among the teacher's and immediate remediy
measures are required, otherwise they may reach the high or chronic stage from
which recovery would be very, very dlﬂicu}t. In the area of Depersonalization, the
level of burnout was found to be low but it does not mean that it is abgent. This
finding is a warning bell that teachers on an ax.le.rage.have s.tax.'ted displaying
cynicism towards their job. They have begun minimizing their involvemen at
work and thus indifference has started creeping in. The burnout state of the
secondary school teachers, as revealed from the findings of this study, indicate thys
it is present among the teachers at a stage at which it can be curbed, otherwige jt

may reach the point of no return,

Teachers, when grouped on the basis of gender, showed no significant
difference in their burnout tendencies. Therefore, burnout affects one and all with
the same intensity. Both males and females are at equal risk and once hit they donot
show any marked difference in their state. '

This finding is in addition to the findings of Calsrudo (1981), Mulkins
(1990), Dabrowski (1991) and the studies by Nusbaum. However, Mc Intyre
(1982), Burke and Greenglass (1989), Pierce and Molloy (1990) and Iwanski
(1990), in their respective studies, have revealed contradictory results in that
teachers of two sex groups differ in their burnout states. Being more critical, Mc
Intyre, Iwanski and Burke and Greenglass supported the idea that male teachers
showed a more advanced phase of burnout than females.

Conclusions

After conducting this analysis, interpretation and discussion, the following
conclusions were arrived at:

¢ Secondary school teachers are displaying moderate burnout levels ir the
areas of qutional Exhaustion and lack of Personal Accomplishment and
low burnout in the Depersonalization dimension.

* Maleand female teachers as well as Hindi medium and English medium
teachers display similar levels of burnout.
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The present study has imporan im
in general and for the educatjon
effectiveness, efficiency and the
create awareness among te
has developed a profile

; plications for the tcaching community
al 1!mtilulions in particular for improving the
quality of education, The present study helps to
achers about burnout and its impact on health, The study
of burnout teachers i terms of Depersonalization,

_ can also develop models to reduce burnout. Similarly,
these ﬁndmg§ can be utilized by administrators and the educationists alike to
develog and improve teacher performance and prevent the on-set of burnout;
preYentlve measures are always better than remedial action. Stress management or
coping mechanisms may be taken as an input in teacher education programs. These

ﬁx}dix}gs can also be used to develop special provisions to encourage the
reinvigorate the teachers,
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