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Emotiona] Intelligen ce among St

udent-Teacheys

_ - _ d"guides leadersh; i
nformed cognition drives decision- making o i
jeployment of power and authority. The regyt;
argely by an individual's emotiony] intelligence capgci '
positive or negative effect on oroan:onr: g e Ay e
;mc!hg@ce (EQ) has been shown to be a consistent predictor of personal and
srofessional achievement. Today emot;

: C o al intelligence is viewed as a key
- indicator of potential Job performance j :

ce is a better predictor of "success" in all
ationships. IQ only accounts for about 20%
nsform teaching and learning process.

Teaching is a cognitive as well as emotional endeavour. A good student-
teacher tries to think about what is the appropriate thing to do on the basis of
perceptual understanding of children's nature and circumstances. Hein (2001)

~ found that EQ helps teachers in identifying feelings and see to their unmet
emotional needs. EQ of B.Ed. students can play an import.ant and crucial role in
their dynamic preparation and training. It helps teachers to improve thgr potential
toreach students. Upadhyay (2005) compared the personality traits of high and low
¢motionally intelligent student teachers. His sample consisted of B.Ed. students
studying 1 llege of Allahabad city. 'Test of Emotional Inte_lhgence (Student
Bidging Inione oo’ g : "developed by K.S. Misra were used for
seachieront) 'and'Person.a ey veniory Qv O.I)e a]i);; dimensions. He found
measuring emotional intelligence and twenty pexsont. yal intelligenée s
"at as compared to smdenF teaghers o hlogrl(lz srg?ef:nsive, casual, ir;hibitive,
i Lo emOtiOnalhmteelllsliingfg?lri%r:ant dﬁ“ferences were found between
lethargic and convergent whereas n A,B,D,F,G,H,K,M,0, P, Q,
the two groups on fourteen person ality f(zix(;t;);i 51;21;12);0 e detit-toaoher, Scals ot
RSand T. Singaravelu (2007) conducted ot was used. It was found that male and
Emotional intelligence of Balasqlr)rfzrrr;ar;g " do ot differ in their emotional
ftmale student teachers at pri

Inte]l; : - : ¢ among male
elhg?hce. t research attempts to study emotional intelligenc
€ present res

' iect background.
nd female student teachers of arts and sc1ence subjec
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Objective of the stu
ws-=
The objectives of the present study are as follo

To compare emotional intelligence among male and female student teacherg
1. 0co

onal intelligence among student teachers of arts apqg

2. To compare emoti
science subject background.

Method of study: ‘
Ex-post facto research method has been used for executing the present study,

Population for the present study consists gf the sFudents studyir.lg in the sel'f
financed institutions of teacher education situated in All.ahabad 01ty.. 180 pupil
teachers were randomly selected from those studying in the two institutions
namely, Erwing Christian College and SHIATS.

Test of Emotional Intelligence (Student Teacher Form) constructed by
K.S.Misra has been used to collect data.
T-ratios have been computed to test various hypotheses.

Result and discussion:
Table 1 showing differences in the emotional intelligence of male and female
pupil teachers.

S.No.| Dependent variable Mean Standard deviation | t-ratio

Malz Female Male Female
teachers | teachers | teachers | teachers

N=53 | N=]27

1 | Overall emotional 11.75 | 14.50 5.106 5.558 |3.087**
intelligence '

2 | Understanding of self 1.85 1.98 1.008 1.464 614
emotions ' ' .

3 | Understanding of 1.94 2

’ 9 3

others’ emotions 0 i e Eo

4 | Management of self 4.51 5.94 2.672 | 2.590 |3.339%*

emotions

5 Management of others’ B
emotions S| 345 | 409 | 1488 | 1843 | 2219

*/**

B

significantat.05/.0] level

el Obsgrvation of the table 1
1gence 1s 3.087. It is greater th
.01 level for df= 178. So, the t-ratioalils

shows that t-ratio for overall emotional
2-.5 9,. the value required for significance at
Significant and the nyl] hypothesis can be
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jccted. Itmeans that maje pupil tea . 7
_erall emotional Intellige

chers diy; )
nce. The meap soqpy O female Pupilteachers in th

!D-NO' Dependent variable Mean Standard deviation t-ratio .
; gMale Female | Male Female
| teachers | teachers | teachers teachers
| N=15 | N=43
Ll Overall emotional 10.40 1442 | 4273 5.165 | 2.703*
/ intelligence ‘
' 2 [ Understanding of self | 1.93 200 | 594 | 1558 | 161
| emotions
| 3 Understanding of 1.27 2.56 1.033 | 1.201 |[3.708**
f others’ emotions
/ 4 Management of self 3.67 5.91 2380 | 2.418 |3.101%**
c emotions
: ) .884

5 | Management of others 3.53 3.98 1.356 1.766

emotions

**signi el R
Slggi‘g)crz:?ijé}g z/l.s(i)lridee to find out whether male and female pupil teachers

1onal
Iscience/ arts subject-background differ from one another on overall emotiona

- : hows thatt-
:nrelligence as well as four dimensions of it. Observation of table 2 s N

1 thers' emotions
10 for overall emotional intelligence, al-lf(‘i al;ltl 13 g)llllggf:l;Stggdi? can be inferred
W mang ne's own emotions are signiiica ' : t’ionall intelligent
ot femalii)lo,lp?l teachers of science back%’roulﬁ :lt‘g Tﬁézrzgﬁ d oth es;. emotions
a
“Ntheir female counterparts. They are also
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cachers possess more overall emotjong] intelli
[fforts were also made to find whetherm

(cachers on various components o I ' '

ipdigates that one t-ratio is signiﬁcat;ltc gt](?(t)l;)rll:\l/;ln 2:11 l?,ggg(;; aifint]\?val tOf tfible :
significant at .05 level (F= 2.550, 2.219). So, it can be i'nferred that ?CJ:EOS ar%
teachers excel male pupil teachers on their ability to understand others' emolzilgills
and manage sglf and others' emotions. One t-ratio (t=.614) is not significant at .05
level because it is less than 1.97, the critical value required for significance at :05

level, df= 198)'. It means that male pupil teachers do not differ from female pupil
teachers on their ability to understand their own emotions.

Table 2 showing dif.ferences in the emotional intelligence of male and
female pupil teachers of science subject background

S.No. Dependent variable Mean Standard deviation | t-ratio

Male Female | Male | Female
teachers | teachers | teachers | teachers

N=15 | N=43
1 Overall emotional 10.40 1442 | 4.273 5.165 | 2.703*
intelligence '
2 Understanding of self 1.93 2.00 .594 1.558 161
emotions
3 Understanding of 1.27 2.56 1.033 1.201 |3.708%*

others’ emotions
4 Management of self 3.67 591 2.380 2.418 |3.101**
emotions
5 Management of others’ 3.53 3.98 1.356 1.766 .884
emotions

* /%% gionificant at.05/.01 level .
/ Slg}glffl;rts were also made to find out whether male and female pupil teachers

background differ from one another on overall emotional
ur dimensions of it. Observation of table 2 shows that t-
| intelligence, and ability to understand others' emotions
ificant at .01 level. So, it can be inferred

of science/ arts subject-
intelligence as well as fo
ratio for overall emotiona :
and manage one's own emotions are Sign

that female pupil teachers of science background are more emotionally intelligent
than their female counterparts. They are also able to understand others' emotions
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78 . -way. The remaining two t-ratios o,
heir own emotions in a better way. The rem & WO t-ratios gre
ero

e le and female pupil teachers of SCie

ndicates that ma " b
.05 lev;'lﬁlgr‘in their ability to understand their own emotjoy
not di

' amotions. This seems to be @ rcﬂcg‘tign of the need (0 underggyyq
manage others' €mo d manage others emotions for living a better life in sOCiety
anes AL emonor}s arzlalc: students of science background give equal importane i,
BT mi]giﬁ?iiseno]ur cultural ethos also demand females to try their by (o
these two -

derstand the emotional expressions of others and manage their CMotiong|
understa

PR W essfully. . .
diseqUILARL 0 diffe};'ences in the emotional intelligence of male ang

and manage't
sienificant at
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Table femal% pupil teachers of arts subject background.
"SNo.| Dependent variable Mean Standard deviation | t-ratio
) Male Female Male Female
f teachers | teachers| teachers | teachers
| ] N= 38 N=84 _ |
[ 1 Overall emotional 12.29 14.54 3,397 5.778 |2.033*
intelligence
" 2 | Understanding of self |  1.82 1.98 1136 | 1.423 | 612
L emotions
|3 Understanding of 2.21 2.46 1.277 1.418 | 943
| others’ emotions
’ 4 Management of self 4.84 595 | 2.736 2.688 |2.101*
[ emotions
| 5 [Mansgementofothers’| 342 | 414 | 1553 | 1889 |2.060°
L emotions

*Significant at .05 leve]

Sr};i?rvatlop of table 3 shows that three t-ratios are greater than 1.98 i.e. the valuc of
;) required for significance at .05 Jeve] for df=120. So, they are significant and

1t can be inferred that the fe i
) 3 male pupil teach . are more
emotlona]ly mtellige'nt than their pup ers of arts backglound ¢

| morging Tronds in

Table 4 showing

SN, | )cpchdcﬁ
variable
| |Overall emoti
2 ““dcm“..ﬁ,(ﬁl.l;
scll emotiong
3 iﬁulcrslunding
others’ emotic
4 "lﬂﬁunugcmcnh
scll emotions
5 management (
others’ emotic
*Significantat.05
Table 4 shows the
'Pupil teachers of
another on emotic
level because thei
significance at .0¢
tcachers of scienc
overall emotional
find out whether n
differ from one an
Table 5 showi

tea

SN Dcpgndcn
variable
Overall emoti
intelligenc

teachers in th
WO t-ratios g

teachers of artg back
understand th

eir ability to manage
T N0t significant at
: ground do
CIr own and otherg'

male counterparts. They also excel male pupil
their own and others emotions. The remaining
.05 level. It means that male and female pup!
not differ from one another in their ability ©
emotions. These differences seem to be the
m leaming environment and parent child
8 of arts background are exposed. The female
are more emotionally intelligent than their male

—

*Significant at .0¢
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: gence of pupil t
rts subject background. ke

ﬁ-ﬂf Dependent | M

variable Science eanA\ns S;apdard deviation |t-ratio
Tmrall emotional TeaChle;.S;;:SS J&MSN:\DZ tezl;?:rz tea/zll;tesrs

|intelligence B 84 5224 | 5724 | 514
L, E(ﬁf;‘gﬁgrsg of 1.98 1.93 1370 | 1.337 | 263
3 ﬁzfecrrsﬁ‘:':;;‘i% :Sf 2.22 2.39 1285 | 1375 | 750
|4 :ﬁ;:ﬁ}e&zztsof 5.33 5.61 2.585 | 2.741 | .650
5 gﬁza;lsge:;;tl (())IIIS 3.86 392 1.670 | 1.816 | .198

*Significant at .05 level

Table 4 shows the results of the analysis of data done to test the null hypothesis
Pupil teachers of science and arts background do not differ significantly from one
mother on emotional intelligence'. All the five t-ratios are not significant at .05
level because their values are less than the critical value of t-ratio required for
significance at .05 level. So, the hypotheses can be accepted. It means that pupil
reachers of science and arts subject-background do not differ from one another on
sverall emotional intelligence and four dimensions of it. Efforts were also made to
find out whether male/female pupil teachers of science and arts subject background
iiffer from one another on overall emotional intelligence and four dimensions of it.

teachers of science and arts subject background.

Table 5 showing differences in the emotional intelligence of male pupil

%)

ro

(&S]

=

*Signiﬁcant at .05 level

Mean Standard deviation
N. { Dep E_mdem Male Science Male Arts Male Sci. | Male Arts | .0
variable Teachers N=15 | Teachers N=38 | Teachers | Teachers
Overall emotional 10.40 12.29 L0 2331 1219
intelligence 379
Understanding of 1.93 Lz 594 N '
selfemotions | | = 7033 1277 | 2.548* |
Understanding of 1.27 - ' : .
others’ emOtiOI’l; X p—————'4"8—4""—'—‘ 2.380 2.736 1.458
Management 0 :
self emotions - —— 7 | 1356 | 1553 | 28
Management of 3.5 : I
others’emotions | A—m
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= t-ratio 18 significant at Use 1t js 8reate,

Table 5 shows that oﬂ:f\[/-:-)‘i’t?o required for significance at.05 level for df = 51-This
(han 2.008, the valuc© v‘chch of arts background are more able to understand
at male pupil :L:l counterparts of science background. The et
. -iu:::ﬁaun at .01 level. It means that male pupil_teachers L
os are not ‘: ound do not differ from one another on thejr abiliy 3
;‘; ti::)tions and manage tllleir own an.d others' emotiong
ferences in the emotional intelligence of female pupil
d arts subject background.

means th
others' cmotions than t
four t-rati
seience and arts b
understand their ow !
Table 6 showing dif .
teachers of science an

T Dependent variable Mean Standard deviation (\

Female |Female| Female Female .
Science Arts Science Arts | tratio
teachers |teachers| teachers | teachers
N=43 N=84 ,
I Overall emotional 14.42 14.54 5.165 3778 | 113
I intelligence
2 | Understanding of self 2.00 1.98 1.558 1.423 .086
emotions
3 |[Understanding of others’| ~ 2.56 2.46 1.201 1.418 | 371
emotions
4 | Management of self 5.91 398 2.418 2.688 | .093
emotions
5 | Management of others’ 3.98 4.14- 1.766 1.889 | .479
emotions

*Significantat .05 Jeve]

Perusal of table ¢

intell] shows that the values -rati 11 emotional
intelligence as wel| a5 for of t-ratios for overa

) ir dimensions of it are 112, .086, .371, .093 and .479
Ies /i 3 ; . ) . 5 . s .
thelzz[i?e\ \C,guz:\ll of .t.hcm‘ are nqt significant at .05 Jeve] because they are less than
S0 Signiﬁcan?dq?;m IOI-‘slgnlﬁcal]CC at.05level. So, the null hypothesis “There
science and e bla erence in the emotiong] intelligence of female pupil teachers it
Pupil teachers can be accepted and it can be inferred that female

'S of science . '
intelligent, Fe €NCe as well ag gy background are equally emotionally

male pupj| teachers

' ilj s of scj $8

cqual abiljty (, understan g fscience as wel| as arts background poshserS'
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